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In the American school system of today, great
emphasis is placed upon testing for purposes of grouping
students, awarding of scholarships, selecting students for
college entrance, and even for job positions in many employ
ment settings. The objective of testing is said to be to
establish a base from which test users might arrive at some
idea as to the academic, social or intellectual promise of
individuals. It is a known fact that even the most valid
test fails in the accomplishment of this objective some¬
times. There are many students who are presently enrolled
in high school and college with low academic averages who
scored high on college entrance examinations, and by the
same token, students with high academic averages sometimes
score low on the same test.
Is it fair to an individual for his test scores to
be a chief factor in his being considered for college ac¬
ceptance or academic placement? This question is being con
sidered by many of our colleges today.
There has probably been no accurate count of the
number of psychological tests administered annually, but it
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is evident from figures reported that we are rapidly reach¬
ing the point at which few persons will have escaped their
influence during their lifetime.
The magnitude of educational testing can be noted
in excerpts from the annual report of the Educational Test¬
ing Service. In one year in the mid 1950's it was reported
that some 171,644 individuals were tested by the College
Entrance Examination Board; that some 4,000 were tested for
admission to the United States Air Force Academy; 14,000
were tested for the General Motors National Scholarship Plan;
and 23,000 civilian candidates were examined for the Naval
Reserve Officer Training Program; National Teacher Examina¬
tions were administered to 9,165 candidates; and the Medical
College admission test was given to 12,646 candidates.^
It appears that testers and counselors are offering
protests to increased aptitude score requirements. For ex¬
ample, a director of a large university counseling center,
according to Black, reported that in the fall of 1955, 27
per cent of the men and 41 per cent of the women had Scho¬
lastic Aptitude Test scores above 600; the fall of 1963 the
percentages were 50 and 63 respectively. He further argues
that "there is a point of diminishing returns," contending
that when scores reach a particular level, survival rates
^Standardized Testing—An Adventure in Educational
Publishing (Yonkers, New York; World Book Company, n.d.).
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may remain constant, even as entrance requirements are
raised.^
While it is apparent that we have a long way to go
before we have tests that are perfect predictors of what¬
ever we are interested in predicting, testing and some de¬
gree of reliance on test results is a fact of life in our
country today and will be confirmed by any high school coun¬
selor, college admissions officer or personnel officer.
Evolution of the Problem
Interest in this problem grew out of the researcher^
concern over the requirement that students in the Atlanta
University School of Education must take the National
Teacher Examinations as a Qualifying Examination for the
Master's degree. The writer was curious to find out if the
National Teacher Examinations differentiated in any way be¬
tween and among students.
Contribution to Educational Knowledge
It is hoped that this research will contribute to
education in the following ways:
1. That Atlanta University will be able to see the
value or lack of value of continued use of the
National Teacher Examinations as a Qualifying
Examination.
2. That descriptive data for students in the School
of Education will be made available.
^John Black, "Who Shall Be Eliminated? Criteria for
College Admissions," Journal of College Student Personnel,
V (February, 1964), 77-80.
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3. That data will be available which may be useful
for curriculum modification within the School of
Education.
Statement of the Problem
The problem involved in this study was to find out
if there is a relationship between scores earned on the
Common Examinations of the National Teacher Examinations and
programs of study pursued and grades earned by students in
the Atlanta University School of Education.
Purposes of the Study
The general purpose of this research was to deter¬
mine the usefulness of the National Teacher Examinations as
a Qualifying Examination for candidates for degrees in the
Atlanta University School of Education.
More specifically, the following null-hypotheses
were tested:
1. Students who earn higher scores on the National
Teacher Examinations do not earn higher grade-
point averages upon graduation than students with
lower NTE scores.
2. Students who score higher on the NTE do not dif¬
fer in their choice of majors from students who
score lower.
3. High scorers on the NTE do not earn more credit
hours in their degree programs than low scorers.
Method of Research
The Descriptive Survey Method of research was em¬
ployed, using statistical techniques to interpret the data
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used for the purposes of this study.
Research Procedures
The procedural steps for conducting this study were
as follows;
1. The Atlanta University Registrar's Office was
asked to supply the researcher with all NTE
scores obtainable, of students who had graduated
in the School of Education, since this test be¬
came a requirement. The names were given to the
Registrar to aid in the search for NTE scores.
2. Transcripts of graduate school credits were ob¬
tained for students whose NTE scores were lo¬
cated. The transcripts did not show the areas
of specialization, which were necessary for this
study. Permission was received from the Dean of
the School of Education to search his files in
order to ascertain the areas of specialization.
This was a very tedious and maybe even unscien¬
tific process. However, the writer feels that
the information obtained was accurate.
3. An array of scores was constructed. This array
showed subtests and total test scores on the NTE
Common Examinations. Cumulative grade-point
averages were shown for each student. A coeffi¬
cient of correlation between grade-point aver¬
ages and NTE scores was calculated. The signif¬
icance of the coefficient of correlation was
determined.
4. Local percentile ranks on the NTE were calculated.
5. The array of scores was divided into quartiles.
Mean grade-point averages were determined for
each quartile. Differences between means were
determined by inspection.
6. Distribution of major fields of concentration
was determined for each quartile. Differences
in these distributions were determined by inspec¬
tion.
7. The average number of credits earned by students
who graduated in each quartile was determined.
Comparisons were made by inspection.
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Limitations of the Study
This study was restricted to students in the School
of Education, at Atlanta University, whose NTE scores,
since 1965, could be obtained.
Survey of Related Literature
Several studies have been conducted on aptitude
test performance of selected groups. A number of studies
dealing with the National Teacher Examinations, in partic¬
ular, is evidence of the interest which this test has at¬
tracted. Ryans presented the rationale and philosophy be¬
hind the development of the National Teacher Examinations
and their use in the selection of teachers. He frankly ad¬
mitted the inadequacies of any written test as a primary
basis for the selection of teachers, but pointed out that
properly constructed tests can provide information about
some aspects of teacher qualifications better than any al¬
ternative procedures. Such aspects include professional in¬
formation, mental abilities and basic skills, general cul¬
tural background, and subject matter knowledge.^ In de¬
scribing the National Teacher Examinations, Garrett says,
"The four common examinations have exhibited substantial
relationships with ratings for effectiveness of teachers by
^David G. Ryans, "An Analysis of the National
Teacher Examinations Scores of College Seniors Who Expect




One of the earliest studies, using the National
Teacher Examinations, was made by May V. Seagoe at the Uni¬
versity of California. Seagoe used the National Teacher
Examinations and the Qualifying Examination for the predic¬
tion of performance on the doctoral level. When the two
tests were correlated, it was found that the NTE had great¬
est predictive value for success on the Qualifying Examina¬
tion in psychology, and significant value for philosophy
and history. In addition, with the exception of the pro¬
fessional information test, scores on all subtests were of
less predictive value than the total score on the National
Teacher Examinations.^
A study conducted at South Carolina State College
utilized the Graduate Record Examinations and the National
Teacher Examinations to predict graduate school success.
For the purpose of the study, graduate school success was
defined as teacher marks given in four graduate courses. In
correlating teacher grades with the results of the Graduate
Record Examinations and the Common Examinations of the Na¬
tional Teacher Examinations it was found that the Advanced
Test of the Graduate Record Examinations was the best single
^Henry E. Garrett, Testing for Teachers (New York;
American Book Company, 1959), p. 150.
^May V. Seagoe, "The Prediction of Success in a
Graduate School of Education," School and Society, LXIX
(February 5, 1949), 91.
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predictor of success of the tests administered.^
Some research studies show the patterns of scores
for some teaching areas. Benson, in a study of the National
Teacher Examinations, made the following findings:
Candidates preparing for some teaching fields re¬
veal distinctive patterns of scores on the five tests
in the Common Examinations. Industrial Arts candidates,
as a group, achieve an average scaled score more than
half a standard deviation above the nationwide mean in
science and mathematics general culture test, but ob¬
tained an average score a full standard deviation below
the mean in English Expression. For other groups, such
as Business Education, Elementary, and Music, the score
pattern of averages is usually quite flat across the
five tests, with no variations from the nationwide mean
of more than three-tenths of a standard deviation.
English candidates typically score well above the gen¬
eral average in English Expression test and in the
History, Literature, and Fine Arts general culture test.
Mathematics and Physical Science candidates conform to
expectations based on their preparation by achieving
extremely high mean scores on Science and Mathematics
general culture test. In addition, they also average
well above the nationwide mean on the Non-verbal Reason¬
ing Test. Finally, the data currently available show
that candidates prepared as counselors achieve higher
average scores on the Professional Information test than
any other group.^
Benson's study also found that the average scores
rise moderately as the educational level of the candidates
increases. He learned that the general superiority of ex¬
aminees with master's or doctor's degrees does not, however.
^Marion P. Capps and Frank Decosta, "Contribution of
Graduate Record Examinations and the National Teacher Exam¬
inations to the Prediction of Graduate School Success,"
Journal of Educational Research, L (January, 1952), 383-84.
O
,
Arthur L. Benson, "The National Teacher Examina¬
tions in 1954," The Journal of Teacher Education, V (Septem¬
ber, 1954), 245-46.
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hold for the Non-verbal Reasoning test. This finding, he
reports, is in agreement with certain unpublished data which
seem to indicate that performance on the Non-verbal Reason¬
ing test may be negatively related to age beyond the college
senior level.^ The Non-verbal Reasoning test has since been
dropped from the test battery.
Scates, in a study of the National Teacher Examina¬
tions and the Appraisal of Teacher Preparation, reported
that:
The results of the 1958 administration of the Na¬
tional Teacher Examinations indicate that the 1958 edi¬
tions are essentially of the same quality as the previ¬
ous editions. On the other hand, the 1958 National
Teacher Examinations population, as measured by mean
Weighted Common Examinations Total Scores, seemed to be
inferior to the 1954 group. In light of this data pre¬
sented, the National Teacher Examinations are believed
to be of value in investigating these and other prob¬
lems related to appraising the preparation of prospec¬
tive teachers.2
Colleges differ in their admissions requirements,
and in their grading systems. Howard R. Boozer said,
"Transcripts of college work do not necessarily tell you
what you need and want to know." He is of the opinion that
the National Teacher Examinations serve well as additional
objective evidence concerning the teacher’s general level of
achievement, which, with other evidence and techniques of
^Ibid., 247.
2
Douglas E. Scates, "The National Teacher Examina¬
tions and the Appraisal of Teacher Preparation," The Journal
of Teacher Education, IX (December, 1958), 434.
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appraisal, can help provide the basis for a fair judgment.
He feels that it is safe to say, "A person who scores below
a specified minimal score on the National Teacher Examina¬
tions is clearly unsuited to become a school teacher.
Benson, in another study, revealed some data from
scores obtained from a total of more than 40,000 candidates
taking the National Teacher Examinations during the five-
year period, 1954-58. He reported that more than 4,000 pro¬
spective teachers of social science ranked in the top half
of the 16 groups with respect to professional information
and general cultural background in science and mathematics,
and in the top quarter on social studies, literature, and
fine arts. But this group ranked in the bottom quarter on
their tested knowledge of grammatical usage and paragraph
organization. In terms of the adequacy of library service
available to teachers and students in all fields, librarians
rank in the top quarter of the 16 groups on social studies,
literature, and fine arts tests; they rank below average in
their general cultural knowledge of science and mathematics.
Music teachers were above average in English Expression, but
slightly below the average of the 16 groups in their knowl¬
edge of social studies, literature, and fine arts, and in
^Howard R. Boozer, "External Examinations as Pre¬
dictors of Competence," The Journal of Teacher Education,
XVI (June, 1965), 212.
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the bottom quarter on professional information.^
One finding, in particular, caused Benson quite a
bit of concern. He expressed this concern as follows:
In view of the fact that teachers of kindergarten—
primairy grade rank in the lowest quarter on the science
and mathematics test, the question can be raised as to
whether difficulties in developing readiness for learn¬
ing quantitative concepts might not have their genesis
in the knowledge and attitudes of teachers at this level
rather than in some disability on the part of children
in these grades.2
The data from these tests did not differ signifi¬
cantly from that of earlier tests on the National Teacher
Examinations.
At the nationwide administration of the National
Teacher Examinations in February, 1958, it was reported that
38 teacher education institutions with 25 or more seniors
preparing to teach administered the examinations to a total
of 3,115 seniors. At two institutions, the average common
score attained by seniors was approximately 413, which is
below the 5th percentile of the group as a whole. At five
institutions, the average score attained was approximately
438. At eleven schools, the average score was 613. At six
institutions, the average score was 638, which is close to
the seventy-fifth percentile for the total group. One of
the lower ranking colleges produced no score by any senior
^Arthur L. Benson, "The Role of Examinations in the
Preparation of Teachers," The Journal of Teacher Education,
X (December, 1959), 495-96.
^Ibid., 496.
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that was as high as the lowest score attained at another
institution. The variability of group performance, in the
separate tests, ranged from an average of 38 to an average
of 67.^
A number of states require the National Teacher Ex¬
aminations for certification. West Virginia is one such
state. Genevieve Starcher's study provided some data on the
performance of candidates for certification, in West
Virginia, in October, 1968. She reported that of the 119
persons who were candidates for certificates by examination,
50 passed the Common Examinations, and could be certified
although eight of the 50 failed one or more of the Optional
Examinations. Twenty-one persons holding Professional Cer¬
tificates attempted to broaden their certification rights to
include additional fields for the secondary school or the
general subjects of the elementary school; eight passed,
which may indicate that a teacher's personal evaluation of
his own ability, or perhaps the principal's evaluation of
the teacher's ability, may not be as accurate a guide to
placement in public school positions as it is often be¬
lieved. ^
^Arthur L. Benson and Fred Godshalk, "Bar Examina¬
tions for NCTE Membership," College English, XXII (November,
1960), 133-34.
2
Genevieve Starcher, "National Teacher Examinations:
A Certification Instrument in West Virginia," The Journal of
Teacher Education, X (March, 1959), 105-06.
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Several other tests have been used to predict per¬
formance in graduate school and to describe college popula¬
tions. A comparative study was made on the aptitude test
performance of Negro students enrolled in the various schools
at Atlanta University. The study utilized the Aptitude Test
of the Graduate Record Examinations. The findings of the
study revealed that in no instance in any of the five schools
considered did the mean performance on either quantitative
ability of verbal ability as measured by the Aptitude Test
of the Graduate Record Examinations exceed the 25th percen¬
tile of the National Norms.^
On a similar study, in 1964, utilizing the Aptitude
Test of the Graduate Record Examinations, it was found that
among the 2,761 subjects involved in the study over a six
year period, 1957-1962, only 133 Verbal Ability scores and
142 Quantitative Ability scores equaled or exceeded the
norm mean. On Verbal Ability, no means were found which ex¬
ceeded the ninth percentile of National Norms. For Quanti¬
tative Ability, it was found that no means exceeded the tenth
percentile of National Norms.^
Jones reported on some of the results of requiring
^Irene Parker, "Graduate Record Performances of a
Selected Group of Negro Students" (unpublished Master's
thesis, Atlanta University, 1957), pp. 66-71.
^Shirley Temple Smith, "A Study of the Graduate Re¬
cord Examinations Performances of Students Enrolled at
Atlanta University During the Period 1957-1962" (unpublished
Master's thesis, Atlanta University, 1964), pp. 84-85.
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Jones reported on some of the results of requiring
the Graduate Record Examinations of all seniors at the Uni¬
versity of Buffalo. Each student was required to take both
the Profile Tests and the Advanced Test in the department
of his concentration. The students scored comparatively
better on the Advanced Test than on the Profile Tests. The
results suggested that essentially the Profile Tests mea¬
sure aptitude, while the Advanced Tests are indicative of
collegiate effort. Neither test was a valid predictor of
graduate grades.^
Floyd, in a study using the Scholastic Aptitude
Test, reported:
Students who make higher scores on the Scholastic
Aptitude Test have a better chance of graduating from
college. Among students making combined SAT scores
above 900, there were none who either withdrew failing
or were ineligible academically to continue in school.
Three students out of four scoring 1100 or above gradu¬
ated within four years, whereas only about two students
in five who scored 699 or below completed requirements
for the Baccalaureate degree.^
Templeton, working with 2,519 freshmen at the Uni¬
versity of Illinois, found that the vocabulary section,
containing only 29 items, of a much longer instrument. He
further found that the size and quality of a student's
Edward S. Jones, "Some Results of Requiring the
Graduate Record Examinations of All Seniors," Educational
Record, XXX (January, 1952), 105-10.
2
William A. Floyd, "A Longitudinal Study of the
Scholastic Aptitude Test as a Predictor of College Success,
The School Counselor, XIV (January, 1967), 139.
II
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vocabulary will indicate the degree of success he will
achieve in college. According to Templeton, in every case
a high vocabulary score was followed by a correspondingly
high grade point average at the close of the first semester
of the freshman year.^
Lawless made a statistical analysis of the academic
achievement of the students of Atlanta University who took
the Thurstone Psychological Examination for the years 1924-
1928, and to compare the achievement of scholarship with the
achievement on the examination. It was found that 72 per
cent of those who graduated in four years or less were from
the upper 50 per cent in the examination, while only 9 per
cent were from the lowest 25 per cent. Fifteen per cent of
the total ntimber of graduates were from the lowest quartiles
2
in the examinations. This study, though rather old, may
contain some worthwhile implications for the present re¬
search .
Jex and Sorenson administered the General Aptitude
Test Battery to 776 men and 515 women entering the University
of Utah in 1948 to discover the relationship between General
Aptitude Test Battery scores and subsequent general college
^W. D. Templeton, "Vocabulary and Success in Col¬
lege, " Journal of Higher Education, XIII (April, 1942), 215-
15.
9
Oscar G. Lawless, "A Statistical Analysis of the
Achievement of the Atlanta University College Students Who
Took the Thurstone Psychological Examination for the Years
1924-1928" (unpublished Master's thesis, Atlanta University,
1932), p. 30.
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success. Their findings indicate that the G score compares
favorably with the total score on the American Council on
Education Psychological Examination in predicting the first
quarter grades at the University of Utah in several studies
has been respectively .44, .42 and .38.^ These correlations
are slightly less than correlations reported in many other
studies.
Boglin, in a study of The Relationship Between Psy¬
chological Examination Scores and Scholastic Marks of Col¬
lege Students at a Southern Negro College, found that the
findings of his study were neither similar nor dissimilar
(sic) to any study that he had reviewed. From his research,
he found that there is a low, positive relationship existing
between the variables. Quantitative Scores, Linguistic Scores^
ACE Total Scores, and The Iowa Silent Reading Test Scores
2
and scholastic marks.
A study was made by Hunger of students who entered
the University of Toledo in 1948 as freshmen in separate
groups, according to the third of their high school class
in which they graduated. He reached the following logical
conclusions;
^Frank B. Jex and A. Garth Sorenson, "G.A.T.B.
Scores as Predictors of College Grades," Personnel and
Guidance Journal, XXXI (February, 1953), 295-96.
^James D. Boglin, "Some Relationships Between Psy¬
chological Examination Scores and Scholastic Marks of Col¬
lege Students at a Southern Negro College" (unpublished
Master's thesis, Atlanta University, 1959), pp. 100-01.
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Since 49 per cent of the upper third graduated, 25
per cent of the middle third graduated, and 5 per cent
of the lower third graduated, we are in a position to
say that if a student graduates in the upper third of
his high school class he stands a better chance of grad¬
uating from college than a student who graduated in
either the middle or lower third.
We cannot say that students who graduate from the
lower third of their high school classes will not grad¬
uate from college. Neither can we say that upper third
high school graduates will graduate from college.
More than rank in high school is needed for predic¬
tion of success in college.^
In differentiating measurement in education from
other forms of measurement Travers has said:
Measurement as it is commonly used in education re¬
fers to the assessment of individuals, whether it is the
assessment of the amount of learning that has occurred,
or the prediction of the amount that is likely to occur,
always resulting in some form of classification of these
individuals into categories.2
There has been an increasing amount of research that
indicate that college achievement is dependent upon some¬
thing more than intellectual ability. Vaughan investigated
the relationship between personality traits and academic
achievement at the university level. He said, "Although no
distinctive traits characterized the achiever, the non¬
achiever showed pronounced tendencies in the direction of
impulsivity, over-activity, excessive socialibility, and
scored significantly lower than the achiever in social
^Paul P. Munger, "Can We Predict Who Will Graduate
Prom College," College and University, XXXI (Winter, 1957),
218-21.
p
Robert M. Travers, Educational Measurement (New
York: The Macmillan Company, 1955), p. 37.
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responsibility.
Lewis B. Mayhew made a study on Non-Test Predictors
of Academic Achievement. He found that if an admissions
officer knows students ethnic background, home location in
reference to a college or university, the mother's educa¬
tional level, and father's income, a reasonable prediction
can be made as to whether the student will attend college
and whether or not he will succeed.^
Astin states, "It is possible to predict both aca¬
demic and extra-curricular achievement in college from se¬
lected scores on the standard personality inventories and
also from scores on a variety of experimental personality
. . 3
inventories."
Upon investigating some correlates of success at
Hollins College, Wilson found that geographical region, re¬
latives who are alumnae, parental education, desire to par¬
ticipate in Hollins' over-seas program, and high school prin¬
cipals ' estimate of ability are likely to be related to aca¬
demic performance. When these factors are combined with
^Richard P. Vaughan, "Academic Achievement, Ability,
and the MMPI Scales," The Personnel and Guidance Journal,
XLVI (October, 1967), 156.
2
Lewis B. Maghew, "Non-Test Predictors of Academic
Achievement," Educational and Psychological Measurement, XXV
(Spring, 1965), 45.
3
Alexander W. Astin, "The Use of Tests in Research
on Students of High Ability," Journal of Counseling Psy¬
chology, XI (Winter, 1964), 404.
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high school rank and SAT scores he finds that he can predict
failure to graduate for some categories 7 out of 10 times.^
Klienberg, Anastasi reported, using a sample of ap¬
proximately 800 Negro, Indian and white boys, found that
speed, a factor in nearly all intelligence tests, affected
negatively the performance of the Negroes and Indians on
the tests used. This same factor favored the white boys.
Anastasi, working with a uniracial group found a wide dif¬
ference in the reaction of students to this speed factor in
different regions of the country.
A study, predicting college success, was done by
Parnell Cephus in which he used students from a local col¬
lege. He concluded that there are certain factors in in¬
dividuals that make for success or failure in academic
achievement that are not measured by an intelligence test.
In the cases presented, success or failure, he found, can¬
not be predicted from the scores that an individual makes
on the School and College Ability Tests administered upon
•3
entrance.
^Kenneth M. Wilson, Research Related to College
Admission (Atlanta, Georgia: Southern Regional Education
Board, 1963), p. 63.
O
Anne Anastasi and John P. Foley, Differential Psy-
chology (New York: the Macmillan Company, 1949), pp. 536-
37.
3
Parnell W. Cephus, "Predicting College Success”
(unpublished Master's thesis, Atlanta University, 1965),
p. 43.
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Allison Davis points out that standard tests pres¬
ently in use are too narrow in scope to be of great value as
instruments for predictions. Their problem range is so
limited that large repositories of intelligence remain un¬
tapped in certain ethnic groups. He feels that a good test
for selection should contain large classes of events and
problems.^
In comparing the relative abilities of whites and
Negroes, studies have revealed that the average achievement
of Negro teachers as measured by standardized tests is much
lower than that of white teachers. J. St. Clair Price re¬
ported that Benson, of the Educational Testing Service, com¬
pared the professional information test scores of white and
Negro college seniors in nine southern states. He found
that the scores of white seniors in the South were very near
the national average, but the average Negro senior was bet¬
tered by 95 per cent of the nation as a whole.^
Leona Tyler is of the opinion that we operate on un¬
sure grounds when we attempt to interpret intelligence and
selective test scores. She believes that the validity co¬
efficients are too low to warrant much confidence in them.
^Allison Davis, Social-Class Influences Upon Learn¬
ing (Cambridge: Harvard University Press, 1952), pp. 12-20.
2
J. St. Clair Price, Improving the Academic Per¬
formance of Negro Students (Research Committee Association
of Colleges and Secondary Schools, 1959), p. 6.
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The value of intelligence, achievement, aptitude, and in¬
terest tests for certain purposes has been demonstrated,
but they will not do all the things their enthusiastic ad¬
herents expect of them.^
According to Rugg, a number of scientific statisti¬
cal investigations of the real criterion of teacher prepara
tion—success on the job—uniformly showed coefficients of
correlation close to zero; invariably, there was little or
no real relationship between the teaching performance of
teachers on the job and the revered standards of high test
scores on measures of intelligence and achievement. These
studies also showed little or no relationship between high
grades (A and B) and the subsequent evaluation of a teacher
as "good" or "excellent." He states that scores of stu¬
dents with test percentiles of 1 to 10 and with poor high
school grades have subsequently proved themselves. These
students dubbed "slow learners" in college are now highly
successful teachers and administrators in schools and col¬
leges.
There have been some pros and cons expressed in re¬
lation to proficiency examinations. In April, 1959, the
American Council on Education sponsored a conference on
^Leona E. Tyler, The Work of the Counselor (New
York: Appleton-Century-Crofts, Inc., 1953), p. 122.
^Earle U. Rugg, "Who Shall Be Educated for Teach¬
ing, " The Journal of Teacher Education, XVI (June, 1965),
222-23.
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proficiency examinations for teachers. Boozer relates some
of the strongest arguments, expressed at this conference,
against proficiency testing. They were:
Proficiency examinations are least useful in the
most important part of teacher training: the skills and
insights that a future teacher needs as a teacher.
These can come only from a combination of theory and
practice, and cannot be tested by paper and pencil.
. . . Many educators favoring proficiency examinations
may wish to use them only for certification or for im¬
provement of college programs. But there are other
forces in society that will use them to support pet
schemes of their own. ... It would not be the first
time in the history of American education that the road
to bad policy has been paved with good intentions.!
In favor of such examinations were certain other
arguments, the strongest as follows:
Present arrangements make it hard for able graduates
to enter teaching in the public schools without going
through programs ill adapted to their age or ability.
The use of examinations in lieu of courses would go a
long way toward opening a new source of supply of teach¬
ers. Furthermore, the existence of this route to teach¬
ing would meet the widespread criticism of 'certifica¬
tion requirements that keep Einsteins out of teaching.'
The use of proficiency examinations by colleges and
universities will lead to more flexible programs and to
the encouragement of student initiative and self-
directed work. Programs for teachers especially need
this development.2
From the literature reviewed, it appears that exam¬
inations, when intelligently interpreted, provide a perspec¬
tive otherwise unavailable. They enable the colleges to
view their graduates, and the schools their teachers, in
^Boozer, op. cit., 213.
^Ibid., 214.
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relation to persons of comparable educational exposure
throughout the country. However, the teacher's performance
and success as a teacher are controlled by many factors
other than those measurable by tests. Scores by themselves
do not provide an accurate prediction of a teacher's per¬
formance .
CHAPTER II
PRESENTATION, ANALYSIS AND INTERPRETATION
OF DATA
Introductory Statement
This study is concerned with the relationship
between scores earned on the Common Examinations of the Na¬
tional Teacher Examinations and program of study pursued and
grades earned by students in the Atlanta University School
of Education. The subjects of the investigation were 75
students who received degrees after September, 1965, and
for whom NTE scores were available in the cumulative folders.
The hypotheses tested are as follows;
1. Students who earn higher scores on the National
Teacher Examinations do not earn higher grade-
point averages upon graduation than students with
lower NTE scores.
2. Students who score higher on the NTE do not dif¬
fer in their choice of majors from students who
score lower.
3. High scorers on the NTE do not earn more credit
hours than low scorers.
The data derived from the testing of the three hy¬
potheses are presented under the headings: "Grade-Point
Averages," "Choice of Majors," and "Credits Earned." An




In order to test the hypotheses, an array of scores
was constructed. This array, given in Table 2, shows sub¬
tests and total test scores on the National Teacher Common
Examinations, cumulative grade-point averages and credits
earned. The data are classified according to areas of spe¬
cialization in the School of Education. The distribution
of subjects according to areas of specialization is shown
in Table 1.
TABLE 1
DISTRIBUTION OF SUBJECTS ACCORDING TO
AREAS OP SPECIALIZATION
Area Number Per Cent
Administration and Supervision 5 7
Counseling and Guidance 27 36
Elementary Education 11 14
Psychology 2 3
Reading 5 7
Secondary Education 12 16
Special Education 13 17
Total 75 100
As seen from Table 1, the area of Counseling and
Guidance accounted for 36 per cent of the subjects. Secon¬
dary Education, Elementary Education, and Special Education
accounted for 48 per cent of the total. The remaining
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TABLE 2
RAW SCORES ON THE INDIVIDUAL TESTS AND COMMON TOTALS FOR THE
NATIONAL TEACHER EXAMINATIONS CREDITS EARNED AND GRADE-

























1 62 59 63 57 65 50 589 4.00
2 62 77 82 64 64 700 54 3.83
3 52 63 65 70 60 648 24 3.62
4 47 67 61 51 37 61 590 30 3.77
5 56 59 54 50 49 40 498 34 3.50
Coun. & Guid.
Student No.
6 76 67 67 65 60 61 647 48 3.94
7 61 60 61 50 43 42 505 39 3.15
8 69 71 65 76 58 61 648 49 3.75
9 63 59 56 40 46 48 510 48 3.31
10 63 57 64 67 72 645 42 3.84
11 77 74 71 70 63 57 666 50 3.29
12 68 48 54 50 37 44 479 50 3.35
13 78 79 81 81 70 65 736 48 3.87
14 58 67 58 51 54 66 594 48 3.29
15 73 80 78 60 72 61 699 48 3.43
16 56 78 67 65 67 62 655 48 3.43
17 52 66 56 51 45 46 510 66 3.36
18 61 75 58 57 77 75 695 51 3.35
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19 49 43 45 40 49 46 460 48 3.41
20 70 69 68 53 64 73 670 48 3.76
21 53 57 53 50 57 56 550 36 3.08
22 78 56 78 56 44 70 623 45 3.46
23 47 63 74 63 67 640 49 3.23
24 60 50 58 62 69 593 75 3.56
25 45 53 56 51 48 50 501 48 3.25
26 53 71 62 52 49 50 547 47 3.43
27 55 66 70 72 60 61 630 69 3.52
28 58 47 49 55 , 48 518 42 3.07
29 41 51 53 53 52 513 48 3.62
30 75 84 61 49 70 64 675 48 3.43
31 49 44 54 43 51 51 493 30 3.50
32 67 70 58 65 61 49 601 48 3.75
Elem. Ed.
Student No.
33 47 38 51 39 40 33 402 60 3.20
34 49 37 46 47 55 458 32 3.30
35 50 45 56 57 60 540 48 3.60
36 51 56 45 62 49 550 27 3.66
37 61 65 72 55 47 57 578 48 3.43
38 57 49 48 55 45 41 476 39 3.07
TABLE 2
Elem. Ed. Psych. Societ. Tech. Pri. Writ
Student No. F. of Ed. F. of Ed. & Prac. Eng.
39 51 58 45 49
40 53 53 50 48
41 55 52 48 56
42 56
43 64 65 66 61
Psychology
Student No.
44 60 57 49 33




47 58 64 63 56
48 47
49 44 62 39 67








S.S., Lit. Sc. & Prof. Non- Total Credits G. P.
& F. A. Math. Inf. Verb. Common Earned Avg.
38 38 444 30 3.10
48 55 513 48 3.62
42 47 486 39 3.83
46 44 48 52 480 27 3.44
59 42 574 48 3.75
50 53 510 30 3.10
82 72 735 32 3.75
45 52 55 48 517 24 3.62
54 50 563 29 3.00
50 47 60 55 536 40 3.08
44 53 505 33 3.08
60 48 623 30 3.60
57 46 54 50 525 30 3.00
40 59 508 33 3.00
52 47 60 32 529 38 3.25
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54 57 56 59 45 51 56 541 43 3.21
55 52 54 58 49 60 532 30 3.20
56 62 59 64 68 67 647 44 3.73
57 44 46 42 41 42 62 477 36 3.00
58 46 52 61 46 43 77 558 36 3.16
59 43 38 57 52 41 64 499 36 3.27
60 38 52 40 40 47 51 458 30 3.40
61 61 55 63 56 59 77 635 40 3.69
62 50 51 48 56 51 523 44 3.80
63 48 49 53 50 52 51 508 36 3.50
64 54 45 45 56 66 524 33 3.72
65 44 54 54 57 54 542 38 3.08
66 51 44 43 42 48 441 33 3.27
67 52 45 52 47 51 485 33 3.36
68 40 40 53 36 34 50 432 34 3.10
69 43 43 43 50 35 454 33 3.00
70 57 45 46 45 47 55 497 39 3.38
71 42 46 44 38 36 34 389 45 3.28
72 55 51 52 53 54 43 506 42 3.38
73 69 51 55 65 52 593 21 3.71
74 33 33 45 49 48 49 440 33 3.00
75 70 68 69 52 46 49 564 36 3.64
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16 per cent were divided among Administration and Supervi¬
sion, Psychology and Reading.
Table 2 shows the test results for students in each
of the seven areas in which students were found who had sub¬
mitted NTE scores between 1965 and 1968.
The first 5 students shown in Table 2 majored in
Administration and Supervision. Analysis of the test per¬
formance of these 5 students reveals that their scores ranged
from a low of 37 to a high of 82. The total Common Examina¬
tion scores ranged from a low of 498 to a high of 700. The
number of credits earned ranged from a low of 24 to a high
of 54 hours. Grade-point averages achieved ranged from 3.50
to 4.00.
Numbers 6 through 32 represent students who majored
in Counseling and Guidance, the largest group represented.
An analysis of the test performance of the 27 students shows
that their scores ranged from a low of 37 to a high of 84.
The total Common Examinations scores ranged from a low of
460 to a high of 736. The number of credits earned ranged
from a low of 30 to a high of 75. Grade-point averages
ranged from a low of 3.07 to a high of 3.94.
Elementary Education, the fourth largest group rep¬
resented, begins with number 33 and goes through number 43.
An analysis of the performance of the 11 students reveals
that their scores ranged from a low of 33 to a high of 72.
Total Common Examinations scores ranged from a low of 402
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to a high of 578. Credits earned ranged from 27 to 60.
Grade-point averages ranged from 3.07 to 3.83.
The two Psychology majors, the smallest group, rep¬
resent numbers 44 and 45. An analysis of their performance
shows that their scores ranged from a low of 33 to a high
of 82. Their total Common Examinations scores ranged from
510 to 735. Credits earned ranged from 30 to 32. Grade-
point averages earned ranged from a low of 3.10 to a high of
3.75.
Numbers 46 through 50 show the performance of the 5
Reading majors. An analysis of their performance reveals
that their scores ranged from a low of 39 to a high of 77.
Total Common Examinations scores ranged from 505 to 623.
Credits earned ranged from a low of 24 to a high of 40.
Grade-point averages ranged from a low of 3.00 to a high of
3.62.
Secondary Education majors, the third largest group,
represent numbers 51 through 62. An analysis of their per¬
formance shows that their scores ranged from a low of 32 to
a high of 77. Total Common Examinations scores ranged from
a low of 458 to a high of 647. Credits earned ranged from
a low of 30 to a high of 44. Grade-point averages ranged
from a low of 3.00 to a high of 3.80.
The second largest group, numbers 63 through 75,
represents Special Education majors. An analysis of their
performance reveals that their scores ranged from a low of
32
33 to a high of 70. Total Common Examinations scores ranged
from a low of 389 to a high of 593. Credits earned ranged
from a low of 21 to a high of 45. Grade-point averages
ranged from a low of 3.00 to a high of 3.72.
Table 3 shows the number of students, means, and
standard deviations, for each area of specialization, on the
sub-tests and Common Examinations total, credits earned and
grade-point averages. Since all of the means and standard
deviations on any one line, in Table 3, represent scores on
the same test, they are directly comparable and represent
the variability in performance from one area to another.
The average score achieved on sub-tests, by candidates
taking the Common Ebcaminations, nationwide, is about 60.
An analysis of the performance of Administration and
Supervision students, in Table 3, shows that they exceeded
the national average on three tests—Societal Foundations of
Education, Professional Information and Nonverbal Reasoning.
Caution must be given in interpreting these data because of
the small number of students taking these tests. The lowest
average achieved was on the Written English Expression test.
A mean of 605 on the Common Examinations total places this
group, on local percentiles, at the 75th percentile. (Local
percentiles are shown in Table 4.) As related to national
norms, this score equates the 50th percentile. This group
•
ranked number five in the number of credits earned. The
Administration and Supervision students achieved the highest
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TABLE 3.
MEANS AND STANDARD DEVIATIONS ON COMMON EXAMINATIONS OF THE
NATIONAL TEACHER EXAMINATIONS CREDITS EARNED AND GRADE-
POINT AVERAGES 1966-JUNE, 1968 GRADUATES IN EDUCATION
Examination
Adm. & Sup. Coun. & Guid. Elem, Ed. Psychology Reading Sec. Ed. Special Ed.
N Mean S.D N Mean S.D. N Mean S.D. N Mean S.D. N Mean S.D. N Mean S.D. N Mean S.D.
Psychology F. of
Education
Societal F. of Ed.
Tech. Pri. & Prac.
Written Eng. Exp.

























































50. 33 5. 79 7 48. 57
63. 00 1. 00 7 50. 57
59. 66 15. 80 7 53. 57
59. 60 9. 24 12 50. 42
50. 60 5. 92 12 49. 67
50. 00 2..45 12 59. 08
57. 50 2..50 5 57, 40
7. 57 7 49. 29 11. 51
5. 99 7 47. 43 10. 07
8, 48 7 51. 71 7. 92
6. 45 13 48, 92 7..99
6, 67 13 46. 08 5..90
10. 05 13 47. 92 5 .85




































grade-point average, 3.74, of the seven groups.
The Counseling and Guidance students performed at
or above the national average on five tests. They were:
Psychological Foundations of Education, Societal Founda¬
tions of Education, Teaching Principles and Practices, Pro¬
fessional Information, and Nonverbal Reasoning. The first
three tests listed now comprise the Professional Information
half of the revised edition of the Common Examinations. The
data show that students in Counseling and Guidance achieved
higher average scores, in this area, than any other group.
The mean Common Examinations total for this group was 592.7,
which puts this group at the 73rd percentile on,local per¬
centiles. As related to national norms, this score equates
the 40th percentile. This group earned, by far, the largest
number of credits with an average of 48.74 hours. They
achieved the second highest grade-point average (3.46).
Elementary Education students failed to achieve an
average, on either test, that equated the national norm.
The highest mean for this group, 55.43, was on the Psycho¬
logical Foundations of Education test. The lowest means
were on the Social Studies, Literature, and Fine Arts, 45.73,
and the Science and Mathematics, 45.82, tests. The mean
for the total Common Examinations was 500.09. Local per¬
centiles put the mean score at the 44th percentile. As re¬
lated to national norms, this score equates the 15th per¬
centile. This group earned the second largest number of
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Range of Scores Percentiles
720 - 739 99
700 - 719 97
680 - 699 96
660 - 679 93
640 - 659 89
620 639 80
600 - 619 75
580 - 599 73
560 - 579 66
540 - 559 61
520 - 539 52
500 - 519 44
480 - 499 27
460 - 479 17
440 - 459 12
420 - 439 4
400 - 419 3
380 399 0
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The two Psychology majors exceeded the national
norms on four tests. They were Psychological Foundations of
Education, Societal Foundations of Education, Social Studies,
Literature and Fine Arts, and Science and Mathematics tests.
The lowest mean achieved by this group was on the Written
English Expression test. The mean total Common Examina¬
tions score was 622.50. This score places the group at the
80th percentile on local percentiles. As related to na¬
tional norms, this score ecjuates the 55th percentile. Again,
caution is given in interpreting these data because of the
small number of students in this group. This group earned
the smallest number of credits of any group in the study,
with an average of 31 hours; and ranked number four, with a
grade-point average of 3.43.
Reading students equated the national norms on the
Societal Foundations of Education test. When rounded off,
they would equate the national norms on the Teaching Prin¬
ciples and Practices and the Written English Expression
tests. Their lowest mean is on the Nonverbal Reasoning
test. Local percentiles put the mean, 548.80, at the 61st
percentile. As related to national norms, this score
equates the 25th percentile. The average credit hours,
31.20, earned by this group is the second smallest number
of hours of any group. The grade-point average, 3.28, for
Reading students is the lowest of the seven groups.
Secondary Education students failed to come up to
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the national average on any test. However, they did have
an average of 59.08, which is only a fraction of a point
less than the national average, on the Science and Mathema¬
tics test. This, too, represents the second highest aver¬
age of all groups. The lowest average for this group was
on the Psychological Foundations of Education test, with an
average of 48.57. The mean on the Common Examinations
total, 536, is at the 52nd percentile on local percentiles.
As related to national norms, this score equates the 18th
percentile. This group earned the third largest number of
credits, 36.66; and ranked niomber six on grade-point average
(3.31).
Special Education students failed to reach the na¬
tional average on any test. Although Special Education stu¬
dents achieved the lowest mean for the Common Examinations
total, their averages on the Social Studies, Literature and
Fine Arts, and Science and Mathematics tests exceeded those,
on the same tests, for Elementary Education students. Also,
their mean score on the Psychological Foundations of Educa¬
tion test exceeded the mean, on the same test, for Secondary
Education students. The highest mean, 52.83, for this group
was achieved on the Professional Information test. The
lowest mean, 46.08, was on the Social Studies, Literature
and Fine Arts test. Local percentiles places the mean Com¬
mon Examinations total score, 490.38, at the 27th percentile.
As related to national norms, this score equates the 10th
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percentile. This group earned an average of 35.08 credit
hours, which was the fourth largest number of credits earn¬
ed by any group. The grade-point average for Special Edu¬
cation students was 3.34, which ranked number five when com¬
pared with the other groups.
Only two of the seven are® of specialization equal¬
led or exceeded the 50th percentile on national norms. They
were Administration and Supervision and Psychology, which
ranked at the 50th and 55th percentiles, respectively.
Again, caution is given in making this statement because
these areas had only five and two students respectively.
The lowest ranking area was Special Education, which ranked
at the 10th percentile on national norms.
Grade-Point Averages
The first hypothesis tested was as follows: Stu¬
dents who earn higher scores on the National Teacher Exam¬
inations do not earn higher grade-point averages upon grad¬
uation than students with lower National Teacher Examina¬
tions scores.
To test this hypothesis the students were arranged
in order according to their total scores on the Common Ex¬
aminations. This array of scores is shown in Table 5. The
grade-point average for each student was calculated. Grade-
point averages were based upon all grades earned in gradu¬
ate school a four-point rating system was used. The
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grade-point averages are shown in Table 5 in column two.
TABLE 5
RANK ORDER OF COMMON EXAMINATIONS TOTAL
SCORES AND CORRESPONDING GRADE-POINT
AVERAGES















































































The Spearman-Brown rank difference of coefficient of
correlation was used to determine the relationship between
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Common Examinations scores' on the NTE and grade-point aver¬
ages. The coefficient of correlation came out to be .29,
which is not statistically significant. Students who
scored high on the Common Examinations are not necessarily
high in grade-point average. However, it is true that when
the entire group is divided into four equal parts, the mean
scores for the upper quarters are higher than the mean
scores for the lower quarters. Table 6 provides a clear
picture of the distribution of grade-point averages.
TABLE 6
FREQUENCY DISTRIBUTION OF GRADE-POINT
AVERAGES BY QUARTILES
Grade-Point Averages
Quartile Quartile Quartile Quartile





































3.00 - 3.09 1 6 4
Number 19 10 26 20
Mean 3.61 3.59 3.32 3.28
S.D. .21 .27 .24 .20
As seen in Table 7, the mean grade-point average
for the fourth quartile was 3.61. This mean was .33 grade-
point higher than the mean for the first quartile. The
mean for quartile four was .29 grade-points higher than
quartile two. The difference between the means for quar¬
tile four and quartile three was .02 grade points. The mean
for quartile three was .27 grade-points higher than quar¬
tile two. The difference between means for quartile three
and (juartile one was .31. The mean for quartile two was
.04 grade points higher than quartile one.
TABLE 7
GRADE POINT AVERAGES BY QUART ILES
Quartile 4 Quartile 3 Quartile 2 Quartile 1
3.87 3.75 3.16 3.27
3.75 3.29 3.08 3.50
3.83 3.56 3.66 3.38
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TABLE 7—Continued
Quartile 4 Quartile 3 Quartile 2 Quartile 1
3.43 3.71 3.43 3.50
3.35 3.77 3.08 3.83
3.43 4.00 3.20 3.36
3.76 3.43 3.25 3.44
3.29 3.75 3.00 3.35
3.43 3.64 3.72 3.00
3.62 3.00 3.80 3.07


























Table 8 gives data on the differences between mean
grade-point averages.
TABLE 8










4th Quartile .02 .29 .33
3rd Quartile .02 .27 .31
2nd Quartile .29 .27 .04
1st Quartile .33 .31 .04
The null hypothesis is rejected. Students who earn
higher scores (fourth quartile) on the National Teacher Ex¬
aminations do earn higher grade-point averages upon gradua¬
tion than students with lower National Teacher Examinations
scores (first quartile).
Major Fields of Concentration
The second hypothesis tested was as follows: Stu¬
dents who score higher on the National Teacher Examinations
do not differ in their choice of majors from students who
score lower.
To test this hypothesis the number of students from
each area who qualified for each quartile was determined by
inspection. This classification is shown in Table 9.
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TABLE 9
DISTRIBUTION OF MAJOR FIELDS OF CONCENTRATION
BY QUARTILES
Field of Concentration Q4 Q3 Q2 Qi Total
Administration & Supervision 2 2 0 1 5
Counseling and Guidance 13 3 8 3 27
Elementary Education 0 2 3 6 11
Psychology 1 0 1 0 2
Reading 1 1 3 0 5
Secondary Education 2 0 7 3 12
Special Education 0 2 4 7 13
Total 19 10 26 20 75
An analysis of Table 9 shows that Administration and
Supervision had 2 students in quartile 4 for 40 per cent of
its total; 2 in quartile 3 for 40 per cent of the total;
none in quartile 2; and 1 in quartile 1 for 20 :per cent of
its total. This distribution shows that 4 or 80 per cent
of the Administration and Supervision students were in the
two upper quartiles.
Counseling and Guidance had 13 students in (juartile 4
for 48 per cent of its total; 8 in quartile 2 for 30 per
cent of its total; and the remaining 6 were divided equally
between c[uartiles 3 and 1 for the remaining 22 per cent of
its students. The distribution reveals that almost 50 per
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cent of the Counseling and Guidance students fall in the
upper quartile, and 11 per cent in the third quartile.
Elementary Education had 6 students in quartile 1 for
55 per cent of its total; and the remaining 5 students in
quartiles 3 and 2 for 45 per cent of its students. This
distribution shows that slightly more than half of the Ele¬
mentary Education students fall in the lower quartile.
Psychology had one student in each of quartiles 4 and
2.
Reading students tended to concentrate in quartile 2.
Of the 5 Reading students, 3 were in quartile 2 for 60 per
cent of its students; and the remaining 2 students were
divided between quartiles 4 and 3. This distribution shows
that over half of the Reading students were in the lower
half of the distribution.
Secondary Education had the majority of its students
fall in quartile 2. Of its 12 students, 7 were in quartile
2 for 58 per cent of its total; and the remaining 5 were
distributed between quartiles 4 and 1. The distribution
indicates that more than half of the Secondary Education
students were in the bottom half of the distribution.
Special Education students were concentrated in quar¬
tile 1. Seven of its 13 students were in quartile 1 for
54 per cent of its total. The remaining 6 students were
distributed between quartiles 3 and 2 for 46 per cent of
its total. The distribution shows that slightly more than
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half of the Special Education students were in the lowest
quartile.
The distributions, according to fields of concentra¬
tion, reveal that the two areas having 50 per cent or more
of their students in the two upper quartiles were Adminis¬
tration and Supervision, and Counseling and Guidance. Ele¬
mentary Education and Special Education had 50 per cent or
more of their students falling in the lowest quartile. The
remaining areas were concentrated between the upper and
lower quartiles.
The null hypothesis is rejected. The data presented
show that students who score higher on the National Teacher
Examinations do differ in their choice of majors from stu¬
dents who score lower.
Credits Earned
The third hypothesis tested was as follows: High
scorers on the National Teacher Examinations do not earn
more credit hours in their degree programs than low scorers.
To test this hypothesis the grade-point averages of
the students in each quartile were averaged. Table 10 shows
the distribution of credits earned according to quartiles.
Of the 75 students, the 19 in quartile four earned
an average of 45.6 credit hours, which is 8.5 hours more
than the lowest quartile. The 10 students in quartile three
earned an average of 40.7 hours, which is 4.9 hours less
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TABLE 10
CREDITS EARNED IN EACH QUARTILE
4th 3rd 2nd 1st
Quartile Quartile Quartile Quartile
45.6 40.7 39.4 37.05
than quartile four and 3.6 hours more than quartile one.
The 26 students in quartile three earned 39.4 hours, which
is 1.3 hours less than quartile three, and 2.3 hours more
than quartile one. The 20 students in quartile one earned
37.05 hours.
The data presented show that high scorers on the
National Teacher Examinations do earn more credit hours
than low scorers. The null hypothesis is rejected.
CHAPTER III
SUMMARY, CONCLUSIONS, AND NEW PROBLEMS
Problem and Methodology
The problem in this study was to determine the re¬
lationship between scores earned on the Common Examinations
of the National Teacher Examinations and programs of study
pursued and grades earned by students in the Atlanta Univer¬
sity School of Education.
The hypotheses tested were as follows;
1. Students who earn higher scores on the National
Teacher Examinations do not earn higher grade-
point averages upon graduation than students with
lower NTE scores.
2. Students who score higher on the NTE do not dif¬
fer in their choice of majors from students who
score lower.
3. High scorers on the NTE do not earn more credit
hours in their degree programs than low scorers.
To complete this study the following research pro¬
cedures were employed;
1. Permission to conduct this study was secured from
the Atlanta University Registrar's office.
The literature pertinent to this study was re¬
viewed, summarized, and organized for presenta¬
tion in this study.
3. The thesis outline was presented and accepted.
4. Data related to the statement of the problem were
secured; the Descriptive Survey Method was employed.
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5. An array of scores was constructed. This array
showed sub-tests and total test scores on the NTE
Common Examinations. Cumulative grade-point
averages were shown for each student. A coeffi¬
cient of correlation between grade-point average
and NTE scores was calculated. The significance
of the coefficient of correlation was determined.
6. The array of scores was divided into quartiles.
Mean grade-point averages were determined for
each quartile. Differences between means were
determined.
7. Distribution of major fields of concentration
was determined for each quartile. Differences
in these distributions were determined by inspec¬
tion.
8. The average number of credits earned by students
who graduated in each quartile was determined.
Comparisons were made by inspection.
Resume of Basic Findings
The following findings were made;
1. Students who scored high on the NTE did not nec¬
essarily achieve a high grade-point average.
However, when the entire population was divided
into quartiles, the mean scores for the upper
quartiles were higher than the mean scores for
the lower quartiles. The coefficient of correla¬
tion between the NTE and grade-point average for
the entire group was .29, which is not considered
significant.
2. The distributions, according to fields of concen¬
tration, revealed that the two areas having 50
per cent or more of its students in the two upper
quartiles were Administration and Supervision,
and Counseling and Guidance. Elementary Educa¬
tion and Special Education had 50 per cent or
more of their students in the lowest quartile.
The remaining areas were distributed between the
upper and lower quartiles.
3. The high scorers, students in quartiles four and
three, earned an average of 5 hours more than the
low scorers, students in quartiles two and one.
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Students in quartile four earned 8.5 hours more
than students in the first quartile.
There were other findings that warrant mentioning.
They were;
1. Administration and Supervision students exceeded
the national average on three sub-tests. They
achieved the highest grade-point average of the
seven groups.
2. Counseling and Guidance students reached or ex¬
ceeded the national average on five sub-tests.
They achieved higher average scores, on the three
tests that comprise the Professional Information
half of the revised NTE test battery, than any
other group. This group earned the largest num¬
ber of credit hours with an average of 48.74.
They achieved the second highest grade-point
average.
3. Elementary Education students failed to achieve
an average, on either test, that reached the na¬
tional average. This group earned the second
largest number of credit hours with 40.55.
4. Psychology students exceeded the national norms
on four tests. They also achieved the highest
mean score on the NTE. These findings are not
considered to be significant because of the small
number of subjects (two) in this group.
5. Reading students exceeded the national norms on
one test. They achieved the lowest grade-point
average of the seven groups.
6. Secondary Education students failed to come up to
the national average on either test. They
achieved the second highest average, 59.08, on
the Science and Mathematics test. This group
ranked number six on grade-point average.
7. Special Education students failed to reach the
national average on any test. They achieved the
lowest mean Common Examinations total, 490.38,
of all seven groups.
8. Only two of the seven areas of specialization
equalled or exceeded the 50th percentile on
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national norms for the mean Common Examinations
total scores. They were Administration and
Supervision, and Psychology. A note of caution
is given in making this statement because these
areas had only 5 and 2 students respectively.
Comparison of the Present Study
With the Literature
The literature pertinent to this study includes
three specific studies conducted by Arthur L. Benson of the
Educational Testing Service. The first study revealed that
candidates prepared as counselors achieved higher scores on
the Professional Information test than any other group.^
The present study lends support to this finding. Counsel¬
ing and Guidance students, in the present study, achieved
an average score of 63.6, which is slightly above the na¬
tional norms.
In another study by Benson, it was found that teach¬
ers of kindergarten—primary grades rank in the lowest
quarter on the Science and Mathematics test.^ The present
study upholds this finding. Elementary Education students,
in the present study, achieved the lowest mean score on the
Science and Mathematics test of all seven groups.
In studying the perfomance of white and Negro se¬
niors of the South on standardized tests, J. St. Clair Price
reported some findings from Benson's research that are
^Benson, "National Teacher Examinations," 245-46.
^Benson, "Role of Examinations," 496.
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pertinent to this study. Benson, according to Price, found
that the average performance of white seniors of the South
on the Professional Information test of the NTE was very
near the national average, but the average performance of
Negro seniors on the same test was bettered by 95 per cent
of the nation as a whole.^ In general, Benson's findings,
in this particular study, do not coincide with the findings
in the present study. Benson's study was based on the Pro¬
fessional Information test, an individual test, in the old
NTE test battery. The present study had 24 students who
took this test. They achieved an average of 58.03, which
almost reached the national average. The remaining 51 stu¬
dents took the revised NTE test battery. The Professional
Information test, in the revised test battery, accounts for
half of the Common Examinations. It is comprised of the
following tests: Psychological Foundations of Education,
Societal Foundations of Education, and Teaching Principles
and Practices. The average score achieved by the 51 stu¬
dents taking these tests was 56.7, which is not too far
away from the national average. Therefore, the performance
of the students at Atlanta University, on the Professional
Information test, should not be considered typical of the
performance of Negro students in the South.
^Price, op. cit., p. 6.
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Conclusions
Prom the data presented, the following conclusions
were drawn:
1. The null hypothesis concerning the relationship
between grade-point average and NTE scores was
rejected.
2. The null hypothesis involving the relationship
between choice of majors and NTE scores were re¬
jected.
3. The null hypothesis concerning the relationship
between NTE scores and credit hours earned was
rejected.
Implications
The results of this study warrant some suggestive
issues that should be given consideration. They are as fol¬
lows :
1. Elementary Education and Special Education seem
to attract students who fall on the lower end of
the scale when academic achievement is measured
by the National Teacher Examinations. These data
support the notion that academic requirements in
these areas are less demanding than in some other
areas and students who score low on standardized
achievement tests tend to select such areas for
college majors.
2. Use of the National Teacher Examinations as a
qualifying examination cannot be condemned on
its face. However, intelligent use of this in¬
strument requires very close scrutiny of all
scores derived from the test. These data should
be considered when evaluating competencies of
students in each of several different areas and
sub-areas.
3. The number of credit hours earned is a fair in¬




The following recommendations are made:
1. That since Atlanta University's records of grades
will in some cases present a distorted picture of
student achievement which would be difficult to
interpret properly without other evaluation data,
such as the NTE scores which are free from the
marking practices of the institution, the insti¬
tution continue its use of the NTE as a qualify¬
ing examination for students in the School of
Education.
2. That norms be set according to area of concentra¬
tion since it appears that disparities exist in
the preparation of students in the various areas.
Students in the respective areas should be re¬
quired to make a score which equals or exceeds
the area norm before graduating. Consideration
should be given to sub-tests scores as well as to
total examination scores.
3. That Atlanta University investigate the source or
sources of the low performances, evidenced in
some areas, and institute corrective measures.
4. That the Registrar's office be instructed to show
the area of specialization on the cvunulative
folders. This information was not available, in
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